
	
  
	
  

	
  
	
  
 
 

 
S2S: Strategies to Support  
Quotation Mingle 
Write sentences from a text on index cards.  Before reading, give each student a sentence card and ask students to 
walk around the room and compare their quotes to quotes other students have, one at a time.  Inform students that 
their job is to figure out what the text will be about by sharing their sentences with other students.  Share thoughts 
with whole class. 
Grab Bag 
Before reading, items related to a text are place in a bag.  Students take turns pulling out an item and sharing it with 
the class.  As items are removed from the bag, students can make predictions about what the text will be about. 
First Lines 
This activity is similar to “Grab Bag.”  However, instead of tangible items, this before reading activity involves lines 
from a text typed up on individual pieces of paper.  Students take turns pulling out a slip of paper and sharing the line 
with the class.  As lines are removed from the bag, students can make predictions about what the text will be about. 

Text Walk 
Before reading, it is very helpful to preview, or walk through, the text with students.  When taking a text walk, point 
out the text features: headings, photographs, captions, diagrams, bold-faced words, titles, etc.  Students can make a 
prediction to what the text will be about and the teacher can set a purpose for reading.  (Students need a purpose to 
read so they know what to look for as they read.) 
T.H.I.E.V.E.S. 
THIEVES is an acronym that helps students go through all the necessary pre-reading steps before reading a textbook 
chapter: titles, heading, introduction, everything they know, visuals, end-of-chapter materials, and “so what?”  Using 
the THIEVES bookmark helps students build background knowledge and get the gist of the text before they read. 
Quick Write (Quick Draw) 
A quick write (or quick draw) is a quick way to introduce a lesson or text.  Before reading, students are asked to 
respond to a prompt or thought-provoking question in 2-3 minutes.  Students can turn and talk to share responses or 
share with the whole class. 
Anticipation Guide 
Anticipation guides activate student background knowledge and set a purpose for reading.  These guides list 
statements about the text and ask student’s to agree or disagree with the statement before they have read.  Using 
controversial issues, problems or opinions that do not have one easy answer are the best statements to use for 
anticipation guides.  Students can revisit their guides after reading to see if their initial thinking was correct or if 
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Before Reading  
• Before reading strategies are strategies that occur first in the reading 

process.   These strategies get students ready to read.  They may activate 
background knowledge, provide a visual or other frame of reference, & 
promote higher level thinking to help students better connect to the text.  In 
order to construct meaning, students need to be able to connect the text’s 
information to their related knowledge.  Many times, teachers need to 
provide students with the background knowledge necessary for 
comprehension. 



they would change their initial thinking.  Students should be able to cite reasons from the text that caused them to 
change their thinking. 
 

Agree Statement Disagree 
   
   

 

Stand & Deliver 
Instead of having students respond to the controversial statements on paper, students will demonstrate their 
thinking by standing & delivering.  The teacher first post signs in the classroom with “Agree,” “Disagree” or 
“Neutral.”  (Other scales can be used.)  The teacher then reads a statement and asks the students to stand next to 
one of the signs.  The teacher then calls on several students to “deliver” why they are standing where they are 
standing.  The students then have to justify their thinking. 
Carousel Brainstorming 
Before reading, the teacher posts chart paper with questions, heading or statements that have potential for pre-
reading discussion around the room.  Small groups of students visit each chart paper and answer the question, 
heading or statement.  Each group responds with a predetermined marker color to keep track of responses.  
Responses are shared before reading and should be revisited after reading. 
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S2S: Strategies to Support  
Marking-Up the Text (Text Coding) 
Annotating the text makes a reader’s thinking visible.  When students annotate, or write on the text with their 
thoughts, questions, comments & noticings, they are more likely to stay focused and engaged.  It also makes their 
comprehension more conscious and intentional.  Symbols or text codes can be created beforehand and then need to be 
modeled to demonstrate how to use them effectively.  Students can then begin to create their own symbol system to 
use while they read.  It is important that students not only use symbols, but write what they are thinking in the 
margins as well.  If students are unable to write on the text, they can use sticky notes to record their thinking. 
The following are common symbols to use for text coding: 
★ – To show something that you have read is important 
?    – To show that you have a question, need clarification, or are unsure 
!     – To show something surprising, exciting, or fun 
C   – To show a connection or comment/observation 
Sketching Through the Text 
Another way to capture students’ thinking is have them draw their thinking in the margin, rather than jotting ideas 
in words.  The drawings are quick representations meant to jog the memory and encourage discussion, though 
captions, labels, or talk balloons can be added.  Like Marking- Up the text, modeling sketching through the text first 
helps ensure student success. 
Point-of-View Annotation 
For this strategy, students are asked to annotate, but from the perspective of someone else.  Students can be 
assigned roles and mark-up the text from a different point of view.  “Taking an alternative point of view 
dramatically reminds kids that everyone does not interpret information in the same way – or even recognize the 
same details as important” (Daniels & Steineke, 2011). 
Snapshot Stickies 
This is a visualization activity for both fiction & nonfiction text that uses sticky notes.  While reading, students 
sketch their mental picture – what they are visualizing – onto sticky notes.  They should not copy any visuals that 
are already on the page.  Students can include a brief written explanation on the front or back of each sticky note.  
The notes can be displayed in the student’s notebook or learning journal, or poster and used for future discussion and 
review.   
Two-Column Notes/Double-Side Entry 
Two-Column Notes are an alternative way to capture students’ thinking and promote future discussion.  When 
students read, they record quotes or important information on the left side of the column and then their own 
thinking/response on the right.  The right side can include explanation of importance, questions, connections, 
reactions/feelings, opposing arguments, and/or a graphic representation.   
Other possible column headers include:  
• Clues from Text/These make me think… 
• It Says.../I say 
• Reasons For/Reasons Against 
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During Reading  
• These strategies occur while a student is reading.  They help students read 

actively to better construct meaning from the text, and not just “word-call” 
words on the page.  These strategies encourage students to stay focused 
and engaged with the text while reading. 



Sorry, I Lost My Headings 
Students read an article with the headings blackened out (or deleted).  As students read, they highlight or underline 
important information.  With their highlighted information, students then create a heading (essentially, a main idea) 
for each section. 
FQR (Facts, Questions, Response) 
This three-column graphic organizer requires students to record facts, their questions and their responses while 
reading.  The facts/question columns help students elicit important information and provide opportunities for 
questions.  The third column encourages students to thinking about their reactions, opinions, and feelings. 
 

Facts Questions Response 

   

   
 

Bingo Board (W.I.N.I.C.) 
The WINIC is a bingo board students can fill out as they are reading.  Instead of B, I, N, G, and O as headers, the 
WINIC board has the following: Wonderings (for questions), Images (to sketch mental pictures), Notable Notes (for 
recording big ideas), Inferences, and Connections (to self, to text, to world).  Students may be required to fill in 5-in-
a-row, complete four corners, or do a black-out.  Sentences starters can help scaffold responses. 
 

 
 

WINIC Board 
W 

Wonderings 
I	
  wonder…	
  

I 
Images 
I	
  pictured…	
  

N 
Notable Notes 
An	
  important	
  idea	
  is….	
  

I 
Inferences 

I	
  think	
  ____	
  because…. 

C 
Connections 
This	
  reminds	
  me	
  of… 

	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
  



	
  
	
  

	
  
	
  
 
 

 
S2S: Strategies to Support  
Text Graffiti Boards 
These boards require students to read & analyze quotes, passages, or images that are posted to big white paper.  
After reading, students are asked to respond to the text or image.  They can write what they think it means, how to 
connects to them, another text, or the world, write a question, etc.  After responding, students find another board to 
read and respond to.  This strategy gets students out of their seats and actively engaged with text. 
R.A.F.T. 
RAFT is a strategy that helps students understand their role as a writer, the audience they will address, the varied 
formats for writing, and the topic they’ll be writing about.  By using this strategy, teachers encourage students to 
write creatively, to consider a topic form a different perspective, and to gain practice writing for different audiences.  
Please see attached RAFT examples. 
Alpha Boards 
Students write a word, phrase or sentences for each letter of the alphabet to summarize or reflect on what they 
read/learned.  Each letter should be placed in a box with room for a response. 

A	
   B	
   C	
   D	
   E	
  

F	
   G	
   H	
   I	
   J	
  

K	
   L	
   M	
   N	
   O	
  

P	
   Q	
   R	
   S	
   T	
  

U	
   V	
   W	
   X	
   Y/Z	
  
 

Discussion Webs 
This strategy is great to use when reading about a complex problem, issue or situation.  After reading, students 
generate as many reasons (evidence from the text) as possible for both sides of the argument.  Using their discussion 
web, students meet in a small group and discuss their “yes” and “no” reasons, attempting to agree on a conclusion.   
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After Reading  
• These strategies occur last in the reading process, though many can also be 

used as ways to activate background knowledge and get students ready for 
reading.  “Use these to enlarge prior knowledge, deepen understanding & 
engagement with text, create new understanding, and forge connections to 
other texts” (Robb, 2010). 

YES NO Question or 
Issue 

Reasons: Reasons: 

Conclusions 



Concept Sorts 
Teachers provide students with a list of terms or concepts from reading material.  Students place the words into 
different categories based on each word’s meaning.  Categories can be defined by the teacher (closed sort) or by the 
students (open sort).  Students can defend how they categorized the words and concepts.  If used before reading, this 
can help activate background knowledge. 
Journal Entry/Learning Log 
In a journal or learning log, students respond to the reading, with or without teacher directed questions/prompts.  
Sentence starters may be helpful. 
Dialogue Comic Strip 
This activity helps students to summarize and infer conversations that are important to the text and can be used 
with expository or narrative text.  With expository text, the students must infer with the relationship between two 
objects, people, animals, or concepts, and generate a possible dialogue that shows that the students understand the 
key ideas in the text.  Students should not copy any actual dialogue from the test.  They should be encouraged to 
synthesize and infer dialogues that might have happened, but point out that they should only have evidence to support 
their inferred dialogue.  
Hot Seat 
The Hot Seat provides motivation to thoroughly understand a text, often by taking on a different point of view.  For 
this activity, a student assumes the role of the author, a historical figure, a scientific subject (i.e. moon, molecule, 
tectonic plate), an expert on the text’s subject, or a character from the text.  The students not in the Hot Seat ask 
questions about purpose, motivations, feelings, actions or other content.  This strategy can be done in small groups or 
whole class. 
Save the Last Word for Me 
This is a post-reading discussion strategy used to develop thinking.  While reading, each student selects several 
statements or passages that are interesting and writes each one on a note card with the page number for easy 
reference.  On the back of each card, the student jots down his/her reaction to the selected passage.  In small groups, 
students take turns sharing their passage and others offer their thoughts & responses to the selected passage.  The 
author of the card gets the last word by reading his/her own reaction from the back of his/her card (or stating a 
fresh view). 
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The Last Word 
 (Questions, comments, 

explanation of importance) 
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Important Passage/Quote 
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Learning Stations 
• Learning stations are designed to help students learn and practice 

concepts of skills…Depending on student readiness, interest, or learning 
styles, some stations maybe required for all students and others may be 
optional (King-Shaver & Hunter, 2003). 

• Station activities can be created by: 
o Reading Levels 
o Types of reading (i.e. books, newspaper articles, poetry) 
o Learning Styles 

• While most station work should include activities students can do 
independently, there can be a teacher-directed station where additional 
teaching is required 

• Students may be required to complete work at all stations, or may be 
granted choice and only complete work at a predetermined number of 
stations. 

• Stations may occur in one class period, or over the course of several 
days 

• Stations help to engage and motivate students while providing them time 
for application 

• Each station should have clear directions & necessary materials 
• Expectations should be evident & understood by students 

Text Sets 
• Texts sets are collections of text at various levels on aspects of the 

same topic.  The texts can come from books, magazines, newspaper 
articles, journals, letters, web pages, etc.   

• The wide variety of multi-leveled texts provides students with multiple 
perspectives on a topic, and enables students of all abilities the 
capability of accessing the content.   

• Students can be assigned an article or articles can be self-selected. 
• Post reading can be small group or whole class discussions; questions & 

follow-up activities can be universal or text-specific 
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